A Study of English Learning Motivation for Non-English Majors by 江晶晶
学校编码：10384                                 分类号       密级      












A Study of English Learning Motivation 
 for Non-English Majors 
 
江晶晶 
指导教师姓名：  王 善 平 副教授 
专  业 名 称：  外国语言学及应用语言学 
论文提交日期：       年    月 
论文答辩时间：       年    月 
学位授予日期：       年    月 
答辩委员会主席： __________ 
评    阅    人： __________   



















另外，该学位论文为（                            ）课题（组）
的研究成果，获得（               ）课题（组）经费或实验室的资


































（     ）1.经厦门大学保密委员会审查核定的保密学位论文，于   
年  月  日解密，解密后适用上述授权。 







                             声明人（签名）： 

















The role of learning motivation is one of the most important subjects in the study of 
second language acquisition (SLA). As a key factor in second language learning, it has 
been studied for about half a century and researchers have been conducting studies 
ranging from socio-psychological perspective (e.g. Gardner & Lambert, 1959,1972; Gao, 
2003) to cognitive perspective (e.g. Schmidt, Boraie, & Kassabgy, 1996; Noels, Pelletier, 
Clement, & Vallerand, 2000).  
Among all the researches, the study of Gardner and Lambert (1959) can be marked 
as the pioneering one, focusing on the interrelationship among learning motivation, 
attitude and achievement. The great influence of these Canadian researchers has aroused 
worldwide interest in language learning motivation and brought abundant research results 
(e.g. Dornyei, 1994, 2001; Oxford & Shearin, 1994, 1996; Williams & Burden, 1997). 
With the introduction of motivation study in 1980s, Chinese scholars have adopted 
empirical research to investigate students’ second language learning motivation in 
domestic educational situation, mainly concerning the effects of motivation on 
achievements and the relationship among motivation and other learner factors. Reviewing 
all the study, it is the essential goal for researchers at home and abroad to find out the 
ways to stimulate students’ language learning motivation.  
In this paper, the author places great emphasis on the motivational strategies, who 
gains enlightenment from the empirical research of the non-English majors’ learning 
motivation types, motivational intensity and motivating factors in classroom. To conduct 
the research among non-English major sophomores in Zhangzhou Normal University, 
there are 184 students completing the questionnaires on English learning motivation. 
After collecting the questionnaires, the author inputs the data into the computer to make 
some statistic through SPSS 14.0. Based on the data analysis, there are four aspects 
concluded as followed. 
First, the descriptive statistic analysis shows that the motivation type of non-English 
majors is the mixture of instrumental motivation and integrative motivation; their 
motivational intensity is not great, implying obvious passivity in language learning. 
















there are high, positive correlations among integrative motivation, motivational intensity 
and language proficiency.  
Third, the regression analysis discovers that instrumental motivation should be 
excluded from the consideration of predicting the students’ language proficiency; instead, 
integrative motivation and motivational intensity do prove to have great predictive power.  
Fourth, the descriptive statistic analysis reveals that teaching materials, teachers’ role 
and classroom atmosphere have great effect on college students’ motivation in classroom. 
These findings elicit some motivational strategies which aim at improving teaching 
effect and teaching efficiency in College English course and inspire students’ learning 
motivation. To generate and enhance student motivation, it is advisable for teachers to 
support students’ integrative motivation and provide extrinsic rewards to call students’ 
attention to the instrumental value of learning. Moreover, developing learner autonomy 
and establishing self-access will gradually cultivate students’ language learning initiative. 
For motivating students to the highest degree in the classroom teaching, there are some 
specific suggestions, including using appropriate teaching materials, improving teachers’ 
role and creating a pleasant supportive classroom atmosphere. 
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摘  要 
学习动机是二语习得中最重要的研究对象之一。作为第二语言学习的关键因素，
学者们对它的研究已经有半个多世纪了, 研究层面涉及社会心理学角度（如 
Gardner 和 Lambert, 1972; 高一红, 2003）和认知角度（如 Schmidt, Boraie, 和 
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In the field of second language acquisition, the significance of motivation has been 
confirmed by many theorists. Motivation represents one of the most appealing, complex 
variables used to explain individual differences in language learning (MacIntyre, MacMaster 
& Baker, 2001:461). Oxford (1996) claims that motivation contributed to the learners’ 
success, which also determined the extent of active personal involvement in second 
language learning and influenced how often the students applied language learning 
strategies directly. Therefore, researchers have carried out a series of study on motivation 
for about half a century, since Canadian psychologists, Gardner and Lambert (1959), first 
marked the recognition of motivation as one of the important factors of individual 
differences affecting second language learning. For decades, from the social 
psychological perspective, Gardner and his collaborators had done dozens of research 
findings about the interrelationship among learning motivation, attitude and achievement, 
which were published in Canada and abroad and called the worldwide attention. From 
then on, lots of researchers from other countries have spread this research project and 
presented abundant research results. To promote its development, there are heated 
controversies over the study of language learning motivation. Since 1980s, the motivation 
study in socio-psychological domain is challenged as the inconsistent relationships are 
found among attitudes, motivation, orientations and measures of second language 
achievement. Then in 1990s, more and more researchers tend to provide a sound 
theoretical foundation for the comprehensive study of motivation, using educational, 
psychological, cognitive and other theories as reference. 
In 1980s, the motivation study of language learning was introduced to China. The 
Chinese scholars have devoted to the review of the theories and investigation of Chinese 
learners’ motivation by adopting empirical research on English learning in domestic 
educational situation. Their studies are mainly concerned with the effects of motivation 
on achievements and the relationship between motivation and other learner factors. These 
studies, mainly from social-psychological dimensions, not only introduce motivational 
theories but also explore the implications to English teaching in Chinese context. They 















help facilitate English teaching and enhance students’ language proficiency. That is also 
the author’s purpose of making the present study. The author hopes that the findings of 
this study will shed light on the English teaching. 
This paper is about the study of English learning motivation of non-English majors. 
By conducting the empirical research, the author makes the investigations on motivation 
type of non-English majors, their motivation intensity and motivating factors in classroom; 
moreover, the author adopts the correlation analysis and regression analysis by SPSS 14.0 
to analyze the relations between them and students’ language proficiency.  
In this paper, there are five chapters involved as followed.  
In Chapter One, there is a comprehensive literature review of motivation study. 
Many interpretations of the term “motivation” are quoted to complete its definition and 
elicit the authors’ own understanding; the integrative and instrumental motivation first 
introduced by Gardner and Lambert (1972), which have far-reaching effects on 
motivation study, are introduced in detail. Motivation intensity is also mentioned as 
criterion measure related to the strength of motivation. The main part of this chapter is a 
review of L2 motivation theories, making a full-scale presentation about Gardner’s 
motivation theory and some leading motivation theories in psychology, such as 
Expectancy-value theories, Goal theories, Self-determination theory and Dornyei’s 
extended motivational framework. Compared with motivation theories in western 
countries, there is a brief review of researches on L2 motivation in China.  
In Chapter Two, some important factors of influencing English learners’ motivation 
in classroom are fully discussed. Teaching materials, teachers’ role and classroom 
atmosphere contribute to motivating students in the major site of L2 learning in Chinese 
context.  
Chapter Three introduces the methodology of this study, involving research purpose, 
subjects, instruments and procedure. In order to obtain reliable data, the questionnaire is 
developed and administered to collect quantitative data which are to be analyzed 
scientifically by SPSS 14.0.  
In Chapter Four, the paper shows the data analysis and results discussion. At first, 
the descriptive statistics is carried out to find the non-English major college students’ 
English learning motivation types, motivation intensity and the factors of motivating 
learners in classroom. Then, the correlation analysis is conducted to explore the 















students’ English achievement. At last, regression analysis is employed to identify the 
predictable power of the types and strength of motivation to language proficiency. 
According to the conclusion and implication in Chapter Four, the corresponding 
motivational strategies are proposed in Chapter Five. There are three aspects mentioned to 
improve teaching effect and teaching efficiency in College English course and inspire 
students’ learning motivation. Firstly, it is advisable for teachers to support students’ 
integrative motivation and provide extrinsic rewards to call students’ attention to the 
instrumental value of learning. Moreover, developing learner autonomy and establishing 
self-access will gradually cultivate students’ language learning initiative. Three specific 
suggestions are recommended to motivate students in the classroom teaching, including 
using appropriate teaching materials, improving teachers’ role and creating a pleasant 
supportive classroom atmosphere. After a full-discussion of practical strategies for 
teachers, the paper comes to the summary, showing the limitations of the study and 
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